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ABSTRACT 
How can students become more proficient in the foreign language they are 
studying? The purpose of this study was to examine the available research 
associated with verbal proficiency in the foreign language classroom. Students 
learning a second language often struggle to use the language because they have 
no real-life context to apply it to. Foreign language teachers need to be aware of 
this problem and find a way to correct it. The literature review addresses the 
history of foreign language education and the current trend, including the use of 
technology in the classroom. 
Data was collected over a two-year period to examine the relationship of 
student verbal proficiency in foreign language and the use of podcasting as a 
delivery tool. The data compared the difference between live and recorded 
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presentations. The study showed students who recorded their assignments had 
more success in verbal acquisition than students who presented in class. 
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Chapter I: Introduction 
Je voudrais un croissant 
Je suis enchante 
Ou est la bibliotheque? 
Voila mon passe port 
Ah, Gerard Depardieu 
Une baguette, ah ha ha, oh oh oh oh 
(McKenzie & Clement, 2007) 
Brian is a freshman in high school and has decided to take French as his second 
language. He is enthusiastic about being able to speak in French by the end of his first 
year. The year begins with the basics - alphabet, numbers, colors, time, greetings and 
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names. These items are put into a simple, real-life context to learn them. The teacher, Ms. 
Jones, asks students to repeat material and practice with partners in class. No outside 
homework is given except for asking them to practice at home on their own. Ms. Jones 
does not give suggestions on how to do this, leaving Brian to figure it out. Nevertheless, 
these are easy things for Brian to learn and he does well. By the end of his first month, he 
is able to ask how others in his class are doing, ask their name and age and tell them his, 
spell and tell time. Brian is happy with his progress and new language skills in such a 
short time and cannot wait until he can have a short conversation in French. 
The pace of the class has been slow so that students are able to get a strong base 
in their new language. As the year moves forward, Ms. Jones begins to introduce 
vocabulary at a rapid pace. She does not put the vocabulary into a real-life context as 
she did with the introductory material. Instead, she teaches short sentences that relate to 
the vocabulary being taught, but lack the real-life connection needed for students to truly 
learn it. Brian begins to be able to say things like "Where is the train conductor?" and 
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"Do you have any chalk?!J In general, these are great things to know, but Brian realizes 
he will not use these in his daily life. By the end of the year he has a collection of French 
phrases he can say, but when put together, they end up like the lyrics from the Flight of 
the Conchords quoted above. They are useless in daily conversation because the speaker 
does not receive the intended response from the listener and the conversation ends. 
Brian's story is not uncommon. Foreign language education previously focused 
on grammar drills and communication in isolation (Sandrock, 2002). Teachers designed 
curriculum around a textbook, teaching what the company designed rather than what 
language educators believe to be the most important concepts in language instruction. 
The textbook may not address the interconnectedness of the three modes of 
communication as discussed by Sandrock. These modes are: are interpretive, 
interpersonal, and presentational. Interpretive communication helps the learner 
understand information they have read, heard or viewed. Interpersonal communication 
engages a learner in conversation. Presentation communication lets the learner express 
ideas or delivers information through speaking, writing or showing. Without this 
interconnectedness, classroom instruction leads to a learning situation like Brian's in 
which the students learn vocabulary or grammar and can apply it in specific instances, 
but have no connection to real-life situations. 
The American Council on the Teaching of Foreign Languages (ACTFL) 
Standards for Foreign Language Learning describes a series of language learning 
sequences that allow students the ability to communicate in a variety of situations to 
address problems like those that Brian experienced. They do not, however, address 
specific grammar points in a pre-determined order. Instead, the curriculum is designed 
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with the final outcome in mind; the ability to communicate in the second language. In this 
design, grammar and other language functions are introduced where they make sense 
rather than guiding the instruction. By choosing themes or topics with students in mind, 
they will be motivated to learn and practice their new language, giving them success in 
their language acquisition. 
Statement of the Problem 
The central purpose in foreign language education is to have students 
communicating in a language other than their own. A problem exists because most 
students will only work with the foreign language they are learning during the foreign 
language class time and will not spend time on it outside of the class. For the students at 
Lake Mills High School in Lake Mills, Wisconsin, this means they only practice their 
skills every other day for 87 minutes since their classes are taught on the block schedule. 
Students taking classes on the block schedule are still required to take the same eight 
classes they would with a traditional schedule, but only have four classes per day instead 
of the usual eight, breaking the eight-period day into two instructional days. While this 
approach is better for student learning in other disciplines, this schedule causes problems 
in a student's foreign language learning. Students do not have ample time to learn a 
language and be able to communicate in it without practice in authentic situations. 
For students to be able to meet this goal, practice must occur both in and out of 
class, especially through in-class presentations and role-playing. Students, however, do 
not put time into their in-class presentations and role-plays. Instead, they choose to wing-
it and they end up tripping through presentations that are not rehearsed with vocabulary 
they do not understand. By not taking the time needed to work on these verbal 
4 
assignments, students are missing out on the opportunity to create authentic conversation 
they will be able to use with native speakers. A new classroom approach is needed to 
simulate these types of interactions. 
Research Questions 
Since students do not communicate well in the foreign language they have chosen 
to study, a new approach needed to be taken. The students at Lake Mills High School in 
Lake Mills, Wisconsin, receive foreign language instruction every other day for 87 
minutes as described in the previous paragraph. Many of these students will not practice 
the language outside ofthe classroom. To address this problem, this study concentrates 
on the following research questions. 
1. What methods are successful for increasing student verbal performance in a 
foreign language? 
2. What role can technology play in the classroom for improving student verbal 
performance and maintaining interest? 
3. Will having students record their presentations and role-playing situations 
positively affect student verbal performance and improve student confidence in the 
foreign language? 
Definition of Terms 
Audio-lingual. A method for teaching foreign language that did not use 
vocabulary as a base, but rather grammar instruction. 
Blog. A journal of entries posted on a web page. 
Native language. The first words and systems a person learns in order to 
communicate with people of the same community. 
Podcast. An audio broadcast that is usually web-based. 
Photo Story. A downloadable program that allows users to add photos and audio 
to create a movie presentation. 
Rubric. A project sheet with grading criteria. 
Second language. The second words and systems a person learns in order to 
communicate with others outside of their first community. 
Social netvvorking. The use of a website to connect with people who share 
common interests. 
Target vocabulary and grammar. Vocabulary and grammar of the foreign 
language. 
Purpose of the Study 
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The Lake Mills High School French program has gone through changes in the 
past seven years. Initially, the program focused on five separate classes for levels 1-5. 
This program forced the curriculum to be compartmentalized and taught in the traditional 
grammar driven context. There was a heavy reliance on textbook driven instruction. Even 
though this style of instruction was not bad, students did not feel they were able to 
communicate in the language. Instruction needed to be focused on ways to give students 
better communicative opportunities because they felt this was their weakest area as a 
language learner. 
To accomplish this, the curriculum changed from the top down. Levels 4 and 5 
were combined to create a two-year rotation curriculum based on thematic literary and 
historical units. With this backward planning in mind, it was easier to create curriculum 
in French 1-3 that tied into the upper levels. The new curriculum includes partner 
activities, a chance to share a daily personal item, short discussions in French, 
presentations and group projects in live or video format, and short skits that take place in 
a class period or as homework. All of these activities gave students varied practice for 
their language skills, but the students still remained weak with their in-class verbal 
presentations no matter how much they practiced. 
With this in mind, this study looks at the effect podcasting has on foreign 
language education. It is hypothesized that by asking students to record their 
presentations about once a month, their language skills would increase, as would their 
confidence level of speaking in the classroom. 
Methodology and Limitations 
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Data was collected for this study over a two-year period at Lake Mills High 
School, located in the city of Lake Mills in southeastern Wisconsin. The focus of the 
study was on French 1 instruction and verbal capabilities. The first year (Group A), no 
instructional techniques were changed. Students completed the same class requirements 
as previous years; in-class verbal presentations, partner activities, daily speaking 
opportunities and group projects, all with specific grading criteria described on rubrics. 
The second year (Group B), students did not complete the same activities. Instead, 
students in the second year participated in a series of podcasts as part of their verbal 
requirements. Each class completed a final project concerning art. The information for 
the project did not change the second year, but the delivery method did. Group A 
completed their art project through PowerPoint and an in-class verbal presentation. Group 
B did the same assignment, but used Photo Story to deliver their presentation. This study 
was limited to 39 participants - 23 in the first year and 16 in the second. 
Chapter II: Literature Review 
Importance of Foreign Language Programs 
7 
The nature of education is changing as the world looks for its children to become 
global citizens. One change is the greater need for foreign language programs in the 
United States that, according to Suarez-Orozco and Sattin (2007) help children obtain 
"more innovative thinking skills, cultural awareness, higher-order cognitive skills, and 
sophisticated communication and collaboration skills" (p. 58). They go on to state 
language fluency is becoming a prerequisite for career advancement. This is in line with 
the thoughts of the American Council on the Teaching of Foreign Languages (ACTFL). 
In their November edition of The Language Educator (2007), they stated, "the individual 
that spoke more languages would have a better chance for a managerial role ... they are 
able to deal with a wide array of clients and employees" (p. 8). The current high school 
students of the United States will sell to and buy from the world, work for international 
companies, manage people all over the world in joint ventures, compete with people on 
the other side of the world for jobs and markets and tackle global problems (Stewart, 
2007). Our economic success and security depends on our ability to understand the 
information we gather related to foreign economies, research and development elsewhere 
and threats to security. Much of this information will not be in English. (Sandrock, 2002) 
According to Christian, Pufahl, and Rhodes (2005), "the United States has not 
kept up with the rest of the world in providing quality foreign language instruction in its 
schools" (p. 25). Currently only 1 in 10 students in U.S. colleges major in foreign 
languages, most of those in commonly taught languages such as French or Spanish. In 
order to help students be prepared for this changing world, it is recommended students be 
taught about the world, not only in their language classes, but in other subjects as well, 
including opportunities for immersion education (Stewart, 2007). This will help connect 
our students with others around the world for trade, diplomacy, security and scientific 
advancement (Christian, Pufahl, & Rhodes, 2005). 
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In addition to language skills, students also need to have more instruction in 
cultural awareness since they will come into contact with many different people during 
their careers (Stewart, 2007; Met, 2004). These skills start in the first year of foreign 
language instruction and continue through French 5, the last year of French instruction at 
Lake Mills High School. "When given the opportunity to view another culture, much can 
be learned. Not just about the different culture, but how the other culture views you" 
(Savignon & Sysoyev, 2005, p. 358). Instruction in the knowledge of other cultures will 
help students understand and respect those from different countries. This is especially 
important when looking at business because it is the common belief that the language of 
business is English, but in reality the international language of business is the language of 
the client or the customer. "Jobs today are increasingly requiring workers who can 
interact with those who speak languages other than English and who can adapt to a wide 
range of cultural backgrounds" (Cutshall, 2005, p. 21). For example, American workers 
interacting with French workers need to be aware of the difference between formal and 
informal conversation. It is considered impolite to use informal conversation with anyone 
other than those close to you. This cultural awareness extends beyond conversation as 
well. When working with the French, Americans need to know when to shake hands, how 
to act in a meeting, and when to eat while at a business affair. This extends into daily life 
as well. Americans need to understand the customs of kissing on the cheek, how to greet 
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someone when you enter a store and leave and how to eat when invited to a person's 
home. Nowhere is the need for cultural awareness more evident than with the use of 
technology. "In the global community of the future, electronic means of communication 
and population mobility will continue to make contact among representatives of different 
cultures a daily reality" (Savignon & Sysoyev, 2005 p. 360). 
Foreign Language Instructional Influences 
Second language pedagogy has undergone numerous recreations over the past 50 
years, largely in response to social forces and to a growing body of knowledge about 
second language acquisition (Sandrock, 2002; Wilbur, 2007; Banks, 2008; Grenfell, 
2007). Prior to World War II, much of the instruction focused on direct translation of the 
language. Students were asked to memorize grammar rules and vocabulary lists to be 
applied in translation exercises. While students could read and write the language, they 
could not speak it well, causing educators to move away from written instruction and to 
focus on speaking. The audio-lingual method came from this need. "This school of 
thought argued that language learning is no different from any other learning and good 
results could be achieved by intensive drills and repetition" (Baker, 2001, p. 117). It was 
thought this habit formation would lead to strong language skills, allowing the speaker to 
use the second language automatically. 
This idea of automatic language usage ties directly to the belief in which a person 
can learn a second language in the same manner as their native language. When we 
learned our native language, we learned it mostly by hearing it, along with trial and error 
responses and interactions with others, allowing us to retrieve every word and structure 
instantaneously so we can communicate in real time (Sandrock, 2002; Macedonia, 2005). 
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The question then becomes how we can simulate the native language acquisition process 
in the classroom since it is widely assumed native and second language acquisition are 
parallel (Bar-Lev, 2002). 
Today's classrooms use approaches much more diverse, interactive, and creative 
to help mimic native language acquisition. They include instruction based on auditory, 
visual and kinesthetic modalities needed for permanent learning (Banks, 2008). Much of 
our current instruction is based off of the Standards for Foreign Language Learning, 
created by the National Standards for Foreign Language Education Project in 1996. This 
document created a vision around the organizing theme of five interconnected C's: 
communication, culture, connections, comparisons and communities (Sandrock, 2002). 
Communication refers to communicating in another language other than English. Culture 
refers to gaining knowledge and understanding other cultures. Connections refer to 
connections with other disciplines and acquiring information. Comparisons refer to the 
development of insight into the nature and language of culture. Communities refer to the 
participation in multilingual communities at home and around the world (ACTFL, 2007). 
These five themes allow educators to make the distinction between language learning and 
acquisition, thereby increasing the skills of foreign language students. This is a drastically 
different approach from previous instructional methods. 
Current Instruction 
Many students are able to learn a language, but the true test is whether or not they 
have acquired it and are able to use it in their daily life (Sandrock, 2002). In order for this 
to occur in the classroom, the focus is placed on the five core standards for foreign 
language learning from ACTFL that prepare students for the 21st Century (ACTFL, 
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1999). The five core standards, as previously stated, are: communication, cultures, 
connections, comparisons and communities. Education formerly focused on the how and 
what, but now focuses on key questions to be answered at the different levels of 
proficiency: beginning, developing, transitioning and refining. At the beginning and 
developing levels, the key questions focus on self and community. The transitioning and 
refining levels focus on personal, local and global issues. With these questions in mind, 
the foreign language classroom becomes focused on the outcomes of student learning. 
What Good Instruction Looks Like 
The American Educational Research Association (2006) suggested a balanced 
approach to teaching foreign language is needed. Too much of a focus on meaning causes 
a student to miss structure, while too much of a focus on structure can lead to boredom. 
F or example, if you focus on meaning, students will know what the words mean, but have 
no context to use them. If you focus on structure, the students will understand how the 
parts of speech fit together, but have no desire to use it because they have not been given 
a chance to interact with it in a real-life situation. This can happen because teachers are 
following textbooks and state frameworks without question, viewing teaching simply as 
the transfer of information (Banks, 2006; Wilbur, 2007). Instead, the teacher's role is to 
facilitate, monitor and provide feedback on linguistic performance of the learners (Banks, 
2008). One way of doing this is through the celebrity interview podcast detailed in 
Appendix B. Students work in partners to create a podcast in which one person is the 
interviewer and the other is the interviewee. First, they need to decide who the celebrity 
is. Next, they figure out what vocabulary and grammar they need to write their script and 
then practice it. Finally, the students record their scene using an audio program. Since the 
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podcast is created in class, the teacher is able to walk around and work with each group to 
make sure they are not struggling with the assignment. After the podcast has been 
created, the teacher grades the assignment according to the rubric provided for it. 
As Sandrock stated, "learning vocabulary and grammar are no longer sufficient by 
themselves; rather, students learn the vocabulary and grammar they need in order to 
successfully communicate" (2002, p. 8). Lev Vygotzky's social cultural theory of 
cognitive development addressed the need for interaction. Nevid stated that Vygotzky 
believed "cultural learning is acquired through a gradual process of social interactions 
between children and parents, teachers, and other members of the culture" (2009, p. 358). 
This view indicates that children are blank slates and need to interact with their 
environment in order to learn the skills, values and behaviors important to a culture. The 
same can be applied to foreign language instruction. Interaction is the key to language 
development for second language learners and is among the most important means by 
which communication can be accomplished (Curtain & Dahlberg, 2004). Often this 
interaction can be achieved through small-group collaboration. Collaborative 
opportunities give students multiple chances to have active participation in their language 
usage and create concrete, meaningful experiences. By creating this meaningful input that 
is interesting to the learner, the brain is likely to engage with the information it is 
learning, creating a lasting contextual bond. These strategies create an environment that is 
child-centered with instructional experiences which are developmentally appropriate 
(Reese, 2009). 
This current trend in foreign language education - to facilitate real-life 
communication - requires a curriculum to be more open-ended. Open-ended curriculum 
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allows the student to succeed at their level within the confines of an assignment. The art 
Photo Story project in Appendix D is an example of this. The students choose an artist 
who is interesting to them. They give a short biography of the artist and then move on to 
analyze some of the artist's work. Students can choose whatever they want to analyze as 
long as it is in French. Finally, they create a Photo Story with their information recorded 
so it can play back like a movie. This assignment allows the student to communicate at 
the level of French they are comfortable with, recreating a real-life interaction discussed 
by Jean Piaget's theory of cognitive development. Piaget theorized the process a child's 
environment has on their development (Knowles & McLean, 1992). With each 
interaction, a child sees the relationship between what is being said and the corresponding 
reaction, developing sets of moral and social behaviors needed for communication. This 
is especially important in the foreign language classroom since vocabulary and grammar 
are not the only concepts taught. 
Curtain and Dahlberg (2004) stated, "when students have the feeling of being 
surrounded by the language, they also have the feeling of what it might be like to actually 
be in a place where this language is spoken on a daily basis" (p. 33). The second 
language should be available as a retrievable inventory of useful resources in the memory 
oflearners, allowing them to communicate in real-time (Macedonia, 2005). Teachers are 
designing lessons giving students multiple opportunities to hear or read language used by 
others and to use language with others in a meaningful and purposeful way (Luke, 2006; 
Met, 2004). It allows students more time for self-directed study, creating tasks for 
authentic communication through performance-based assessments which demonstrate 
their communicative abilities and their cultural understanding. This ability to allow 
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students more freedom has helped students stay engaged and on task during class. "By 
using the target vocabulary and grammar structures in their projects, language became a 
means toward an end and not solely an end in and of itself (Luke, 2006, p. 75). In this 
case, target vocabulary refers to the vocabulary in the foreign language lesson and 
grammar structures refer to the parts of speech needed to create sentences. One example 
of a unit like this might be based on family. Students would learn all necessary 
vocabulary for family members and the verb avoir (to have) in order to talk about their 
own families. In addition, forming a connection with other disciplines helps the subject 
matter in the target language become more important (Met, 2004). For example, you 
could practice the past tense by creating timelines of significant events studied in a Social 
Studies course or practice clothing vocabulary by calculating the percentages of students 
wearing white shirts in class. 
Using Technology for Foreign Language Instruction 
For the last 10 years, technology has been entering our lives through different 
avenues - fast computers, cell phones, blogs and social networking sites are just a few 
examples. Students regularly spend a great deal oftime using technology on a daily basis, 
so it only makes sense the use of technology enhances the learning already taking place 
through student-centered, content-based learning. The use of technology is a way of 
improving student literacy and communication in their second language (Met, 2004). 
Some suggest that technology is a key to student motivation, highlighting the relevance 
of foreign language education, while at the same time facilitating the learning process 
(Kinginger, 2007). As Wang (2005) suggested, technology can help instruction in four 
ways: word processing, publishing students' work, communication through the Internet 
and searching for information online. Often these ideas are translated into classroom 
exchanges or students creating their own media through the use of videos, magazines or 
radio broadcasts (Goulah, 2007). 
Podcasting 
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One way to introduce technology into the classroom while enhancing 
communication is through podcasting. Podcasting is as simple as creating an audio file 
using a computer, an audio program, and a microphone (Sampson, 2006; Richardson, 
2006; Flanagan & Calandra, 2006). The audio program can be as simple as the sound 
recording device already installed on your computer or as complex as Audacity, a 
program that can be downloaded and installed, allowing the user to record, edit and mix 
audio (TechTerms, 2009). Once the recording has been made, it can be saved in MP3 
format, a file that contains compressed digital audio that is often transmitted over the 
Internet. From there, it can be uploaded to a blog, an online personal chronological log of 
thoughts published on a webpage or other site that allows users to store content. Often 
listeners subscribe to podcasts using Really Simple Syndication (RSS) feeds, news stories 
or audio files that are distributed over the Internet, or through iTunes or other audio 
playback programs. 
Podcasting is a simple addition to curriculum and educators have found it is an 
effective way to connect to students since they spend a lot of time on the Internet 
listening to music or downloading it so it can be played on an MP3 player, like an iPod 
(Miller, 2007). Employing an iPod in instruction is one example of bringing a student's 
outside interest into the classroom. Miller stated, "Using my iPod, my students and I 
learned together. We also gained a new found respect for one another. I saw their 
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creativity and they saw me trying to teach them by tapping into their interests" (p. 51). 
The addition of podcasting supports the learner-centered curriculum suggested by 
ACTFL and aligns with the employment skills previously discussed by Cutshall, 
Savignon and Sysoyev (2005). With this new medium, learning is no longer contained to 
a traditional four-wall classroom in a set time-frame. "Podcasting is just one more 
method of trying to reach our hard-working, tech-savvy population of all ages" 
(Sampson, 2006, p. 11). 
In addition to formal and informal instruction, creating and using podcasts in an 
educational setting help prepare students for their working life since they will be 
interacting with people of all cultural backgrounds through various forms of 
communication, including video conferencing and web-based seminars. According to 
Dlott, "jobs may soon require employees to be comfortable researching and presenting 
information to an unlimited audience through the web" (2007, p. 80). Enhancing a 
student's verbal skills in the classroom will translate into better communication in the 
workplace (Bull, 2005; Dlott, 2007). Their exposure to one medium, in this case 
podcasting, will transfer to other mediums, helping them communicate effectively 
digitally. 
Podcasting is an important medium for the foreign language classroom because it 
provides interaction that supports a variety of learning styles - listening to grammar 
explanations, drilling grammar points, repeating useful expressions and vocabulary, and 
practicing listening and pronunciation skills (Rosell-Aguilar, 2007). Rosell-Aguilar 
(2007) defined the following advantages for using podcasting: (a) a portable format 
allowing users to listen to the content as many times as necessary from anywhere, (b) 
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motivation since students are attracted to the format, (c) additional resources for learners 
that allows for integration of in-class and out-of-class activities (2007, p. 479). Using 
podcasting in the foreign language classroom supports the ideas of Maria Montessori as 
well. She theorized the development of children is based on their own interests and 
aptitudes (Sahu, 2002). It is the role of the teacher to observe and guide the child while 
they work on their own. Since students can listen to and create podcasts on their own 
time, it is an easy medium to use in language instruction. The introduction of podcasting 
in foreign language instruction could be similar to the arrival of the Internet in terms of 
language learning materials. "Foreign language teachers have shared native music, 
literature, and play through podcasting: Students have even created foreign language 
audio projects to share with fellow students and eventually with their teacher for a grade" 
(Flanagan and Calandra, 2005, p. 21). This supports a learner-centered environment that 
encourages active learning (Vess, 2006). Since students need to record their assignments, 
podcasting helps them develop greater confidence in their oral skills, as well as 
improvement in error correction. When students listen to their own voice reading what 
they wrote, they are more likely to find their errors and self-correct rather than just 
through writing alone. 
Even though podcast creation is easy, educators still need to train students on how 
to create a broadcast effectively (Villano, 2008). Students need to know who their 
audience is, pick a theme (sometimes teacher-driven), determine what they want to 
discuss in their broadcast and then practice. Just like a speech, a podcast requires a 
beginning, middle and conclusion. When working together, students often learn more 
things from one another than from just listening to the teacher (Miller, 2007). This is 
because each student has his or her own strength and is able to share it when given the 
opportunity to interact with each other. 
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Creating a podcast ties directly to what is considered good instruction in foreign 
language teaching since it meets the demands of contemporary life by shifting away from 
the abstract study of vocabulary, grammar and linguistics (Grenfell, 2007; Sandrock, 
2002). Sandrock stated, "the ability to understand and communicate in more than one 
language in order to be a responsible, active member of this global community is a 
critical skill" (2002, p. 3). Integrating the second language with instruction in other 
subjects, giving students opportunities to engage with other students using the foreign 
language, and focusing on the skills needed for communication and understanding subj ect 
matter, rather than on mastering the language for its own sake all lend itself to bringing 
podcasting to the classroom (American Education Research Association, 2006). This 
medium gives students a real-life reason to want to understand what is being said and to 
be understood; to communicate their own ideas outside of the confine of traditional 
classroom instruction (Met, 2004). The use of pod casting in the world language 
classroom brings together learner-centered education that has real-life communication, 
real-time learning, and skills that will take them into their professional careers. 
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Chapter III: Methodology 
One of the most difficult things for any student learning a second language is to 
have the confidence to speak it. Curriculum development that allows ample real-life 
opportunities to practice the second language is crucial for language acquisition. This 
study focuses on the effect of podcasting in French language education at Lake Mills 
High School. Previous educational techniques included many live presentations in class, 
causing students to feel stress and not practice as they should, instead reading scripted 
material and not understanding the meaning. Podcasting is a way for students to 
showcase their second language knowledge without the pressure of in-class performance. 
It allows students to record their assignment as many times as needed, making corrections 
along the way. 
To achieve the purpose of this study, this chapter addresses how subjects were 
chosen for study at Lake Mills High School, a description of the district and high school, 
the rubrics and methods used for data collection along with an analysis of the data and the 
limitations of the study. 
Subject Selection and Description 
Lake Mills High School is located in a southeastern Wisconsin community of 
nearly 4,500 citizens located in Jefferson County. This primarily residential community, 
with a few moderately sized businesses, provides employment for about 500 local 
citizens. Others commute to the Madison or Milwaukee areas for work. As the citizens 
are primarily white/Caucasian, ethnic diversity is not evident in this town. The same 
holds true for Jefferson County, with 97.5% ofit's citizens as white/Caucasian. The 
citizens are a mix of professionals, blue collar and agricultural workers. The average 
household income for this area is appoximately $54,000 per year, with 7.1 % ofthe 
county living below the poverty line. Several major universities and technical college 
campuses are within driving distance. 
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The school district is supported by an annual budget of approximately 
$14,000,000. Lake Mills High School is a public school consisting of approximately 425 
students in grades nine through twelve. Approximately 21 % ofthe high school 
population receives free or reduced lunch, a program that helps economically 
disadvantaged families. About 45% of the district's high school graduates attend four-
year institutions of higher education, 20% attend two-year institutions, 5% enter the 
military, and the remaining 30% enter the job market immediately upon graduation. 
Lake Mills High School houses an active education center, connecting students, 
staff, parents, and community members. Evidence of this can be found in the school 
district Strategic Plan; Annual Improvement Goals at the school board, district and 
building level; budgets that include specified curriculum and staff development funding; 
long range curriculum plans; curricula aligned to state standards; and a district 
professional development schedule that has time dedicated to curricular issues and 
district and building goals. The students and staff at Lake Mills High School are 
dedicated to improved learning and high achievement. 
It is the mission of the Lake Mills High School French Education program to 
develop independent learners who are lmowledgeable about differences in foreign 
languages and cultures. The foreign language staff believes that the program, in 
supporting the development of life-long learners, should provide a wide variety of 
engaging and stimulating activities that emphasize communication, cultural 
understanding and connections with other disciplines. 
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The Lake Mills Area School District offers French starting at the middle school in 
seventh grade, allowing students to take upper level language at the high school. The high 
school program is currently taught by one teacher in levels 1 through 5, and contains 
approximately 100 students in grades 9 through 12, concentrating on listening, speaking, 
reading, writing and culture of the French language. 
Students in French 1 at Lake Mills High School were chosen for this study 
because the class is taught by the same teacher each year. The students have either not 
had previous experience with French or are repeating French 1 from their seventh and 
eighth grade years. Since it is the beginning language class, it is the easiest to make 
changes to and see progress. The students in French 1 range in age from 14 to 18 and 
vary in ability from low to high learners. The first year's class, Group A, had 23 students; 
the second year, Group B had 16 students. The class is taught every other day for 88 
minutes following the design of the modified block schedule. 
Instrumentation 
Data was collected over a two-year period. Each assignment was given as part of 
normal class instruction and students were graded using specific criteria given in rubric 
form. Group A students completed verbal assigllments as in previous years, often 
presenting the information live in class or through video format. Appendix A shows an 
example of an assignment, the family tree, which required students to make a verbal, in-
class presentation. Group B students completed assignments that required them to create 
podcasts that would be recorded for their verbal presentations instead of presenting them 
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live. Appendix B shows an example of a podcast assignment - the celebrity interview. 
The culminating project for both years was an artist research project. The information 
required did not change, but the method of presentation did. Group A students prepared a 
PowerPoint presentation and presented their artist in class (see Appendix C). Group B 
students created a Photo Story presentation (see Appendix D). Photo Story is a 
downloadable program that allows users to create a podcast with images stored in .jpeg 
format. Students inserted slides and photos into their presentation, and then recorded their 
information like they had done with previous podcasts. 
Data Collection Procedures 
The data was collected over a two-year period by tracking student grades over the 
course of the school year. This data came from the rubrics for each class assignment. 
Group A completed project assignments that were part of the daily curriculum of 
previous French 1 classes, leading to the final art project assessment. The family tree 
project in Appendix A is an example of an assignment which is part of the daily 
curriculum. Students need to put together a family tree and present it verbally to their 
classmates and teacher. Appendix B is the art project students needed to complete using 
PowerPoint and a verbal presentation to their classmates and teacher. For this assignment, 
students were required to research an artist, give a biography of their life, and analyze 
three works of art in French. Each of these assignments required the students to work 
alone. The data was gathered approximately once a month and recorded student 
performance based upon the assignment rubrics. 
Group B completed five podcast assignments, one approximately every month, 
leading to the final podcast, the art project. The majority of the podcasts were created in 
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partners or groups and had to be approximately one minute long. The topics included the 
celebrity interview (Appendix B), a family description, discussing classes and class 
schedules, a conversation where the partners find out they have nothing in common, and 
an interview to be a summer camp counselor. Each of these topics was recorded as 
podcasts and presented to their classmates and teacher. The final assignment was the art 
Photo Story project shown in Appendix D. Students had to complete the same 
information as Group A, but instead of presenting it as a PowerPoint, presented it in 
Photo Story format. Students collected information and made slides, then recorded their 
information to go with the slides so it would play like a movie. This was also presented to 
the class and teacher. The data from all assignments gathered student verbal performance 
based upon the assignment rubrics. 
Data Analysis 
The analysis of data occurred at the end of Group B' s school year in order to 
allow for ample time to show student growth. Given that the Lake Mills High School 
French 1 class is made up of students age 14 to 18, the data was analyzed in several ways, 
comparing the performance of (a) boys to girls, (b) underclassmen to upperclassmen, (c) 
athletes to non-athletes, and (d) students who had taken Spanish or German previously to 
those with no language experience. These analyses support the research questions 
mentioned in Chapter 1 of this paper. 
Limitations 
This study has two primary limitations: 
1. The sample size is small with only 39 students taking French 1 over 
the course of a two-year period. 
2. The use of rubrics helps normalize grading with specific criteria, but 
still leaves room for subjectivity. 
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Chapter IV: Results 
In order for students to have confidence in their second language, they need ample 
opportunities for practice in the classroom. This study compares two French 1 classes, 
Group A and Group B, and four teacher directed assignments, two of which occurred at 
the beginning of the school year and two at the end. The assignments for Group A all 
included a verbal component, usually an in-class presentation, but it was not the major 
focus like it was for Group B, who completed podcasts. The following data compares 
student performance based on the grading rubrics for a family tree, celebrity interview 
and an art project found in Appendices A-D in the areas of (a) boys to girls, (b) 
underclassmen to upperclassmen, (c) athletes to non-athletes, and (d) students who had 
taken Spanish or German previously to those with no language experience. This data 
looks at the overall score on the assignment. 
Boys to Girls 
The class size for Group A was 23 students, 17 boys and 6 girls. One of their first 
assignments was to create a family tree using a poster or any other program they wanted 
to make their presentation (see Appendix A). The percentage of boys earning an A on the 
assignment was 47.0% (N=8); the percentage of girls was 66.7% (N=4). The percentage 
of boys earning a B on the assignment was 29.4% (N=5); the percentage of girls was 
16.7% (N=I). Those earning a C or lower on the assignment included 4 boys and 1 girl. 
The class size for Group B was 16 students, 5 boys and 11 girls. One of their first 
assignments was to create a podcast using their vocabulary to present a celebrity 
interview (see Appendix B). The percentage of boys earning an A on the assignment was 
20% (N=I); the percentage of girls was 54.5% (N=6). The percentage of boys earning a 
B on the assignment was 80% (N=4); the percentage of girls was 45.5% (N=5). There 
were no students who earned a C or lower on the assignment. 
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The assignment for Group A included elements that were not based solely on 
verbal performance; therefore, the girls outperformed the boys. This might be because the 
assignment required a neat and logical approach with attention to detail, something that 
girls tend to do better than boys. The students were allowed class time to complete the 
proj ect, but most elements were completed outside of the classroom. The assignment for 
Group B was based on verbal performance alone and was completed only during class 
time. This allowed the boys and girls to have equal opportunities to succeed on the 
assignment. 
Both Groups A and B completed an art project near the end of the school year. 
The elements of the project were the same. All had to research an artist, talk about their 
life in English and then analyze some of their art using the French terms they had learned. 
What differs between the two is the presentation. Group A presented using PowerPoint in 
class (see Appendix C) while Group B presented using Photo Story, requiring them to 
record their whole presentation and make a movie (see Appendix D). For Group A, the 
percentage of boys earning either an A or B on the assignment was 76.4% (N=13); the 
percentage for girls was 83.3% (N=5). The remaining four boys earned a C or lower, as 
did the remaining girl. For Group B, the percentage of boys earning either an A or Bon 
the assignment was 100% (N=5); the percentage of girls was 72.7% (N=8). The 
remaining three girls earned a C or lower on the assignment. Of those three, two turned 
the assignment in late and one did not complete the assignment. 
27 
Each group had ample class time to complete the assignment without requiring 
out of classroom work. When comparing the two assignments, the boys in Group B 
outperformed the boys in Group A. This shows that the changes made to the assignment, 
and the sequence of similar assignments, like the celebrity interview, made a difference 
for student success on the culminating art project. There did not seem to be a statistical 
difference between the two styles of presentation for the girls. 
Underclassmen to Upperclassmen 
The same data was analyzed to see if the age of the student made a difference in 
class performance. On the family tree assignment, 81.3% (N=13) of the underclassmen 
had an A or B on the assignment; 71.4% (N=5) of the upperclassmen did. The three 
remaining underclassmen and two remaining upperclassmen earned a C or lower. On the 
celebrity interview, 100% (N=16) of both the under and upperclassmen had an A or Bon 
the assignment. This shows that removal of non-verbal components of the assignment 
allowed for the targeted practice needed in the second language and allowed all students 
to have success. 
The PowerPoint assignment had similar results. For Group A, 81.3% (N=13) of 
the underclassmen and 71.4% (N=5) of the upperclassmen had an A or B on the 
assignment. The remaining three underclassmen and two upperclassmen earned a C or 
lower. For Group B, 70% (N=7) of the underclassmen and 100% (N=6) of the 
upperclassmen had an A or B on the assignment. The remaining 30% (N=3) either turned 
in the assignment late or did not complete the assignment. This shows intensive verbal 
training through the school year and a similar culminating project allowed students of all 
ages to succeed. 
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Athletes to Non-athletes 
When comparing those who participate in athletics to those who do not, 87.6% 
(N=14) of the athletes in Group A completing the family tree assignment had an A or B 
as their final score; 68.2% (N=4) of the non-athletes did. The remaining 12.5% (N=2) of 
athletes and 42.9% (N=3) of non-athletes had a C or lower on the assignment. The 
celebrity interview had dramatically different results. All students in Group B, 100% 
(N=16), of athletes and non-athletes earned an A or B on the assignment. The data from 
Group A suggests that athletes have more of a vested interest in their grades than non-
athletes; however, that does not hold true for the students in Group B. This may be 
because the assignment for Group B was solely a verbal assignment versus the 
assignment for Group A that required more writing and detailed work. 
The results of the art assignments are similar. For Group A, 87.6% (N=16) of 
athletes earned an A or B on the assignment; 68.2% (N=4) of non-athletes did. The 
remaining students earned a C (N=5) or lower on the assignment. In Group B, 83.3% 
(N=10) of the athletes versus 75.0% (N=3) of non-athletes earned an A or B. The 
remaining students (N=3) earned a C or lower on the assignment. This data more clearly 
defines that athletes are more motivated to keep their grades higher than non-athletes. 
Previous Language Experience to No Language Experience 
In both Groups A and B, the majority of students entering into French 1 have had 
previous language experience either in middle school or high school. 80% (N=16) of the 
students with previous language experience in Group A earned an A or B on the family 
tree assignment; 66.7% (N=2) of those without experience did. This suggests that 
previous language experience does make learning a different language easier for the 
student; however, the data from Group B disputes this. All of the students (N=16) 
completing the celebrity interview earned an A or B on the assignment. 
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The data for the art project does not fully support this. In Group A, 75% (N=15) 
of the students with previous language experience earned an A or B on the assignment; 
100% (N=3) of the students without language experienced earned the same grade. For 
Group B, 91.7% (N= 11) of the students with previous language experience earned an A 
or B, while 50% (N=2) earned the same grade. Group B follows the thought that students 
with previous language experience have an easier time learning the language than those 
without experience, Group A's results dispute this fact. This may be because the 
assignment was given at the end of the year for Group A and the class had a number of 
graduating seniors who did not put time and effort into the assignment since it would not 
affect their final grades. 
Conclusion 
The changes made for Group B' s French 1 class to include podcasting were 
significant because the assignments were focused specifically on verbal acquisition and 
performance. The students who were given the podcast assignments that built upon each 
other were more successful in their academic performance than the students in Group A 
who completed projects that had other components required rather than just the verbal. 
This lead to a more successful outcome on the art proj ect Group B completed using Photo 
Story rather than the traditional PowerPoint method used by Group A. 
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Chapter V: Discussion 
Foreign language education previously focused on grammar driven teaching. 
While students were able to learn a language, they were not comfortable or proficient in 
speaking it. Current instruction suggests a thematic-based approach to curriculum design 
with grammar being introduced when necessary. This design helps teachers and students 
focus on communication on three levels as stated by Sandrock (2002) - interpretive, 
interpersonal and presentational. These levels have been adopted by the Lake Mills High 
School French program and student verbal interaction in the classroom has increased on 
both informal and formal levels. Still, students struggled with formal in-class 
presentations. Podcasting was included as a way to help students continue to become 
proficient in the language, to help them practice, and to remove the stigma of traditional 
in-class presentations. 
This study looked at three research questions. 
1. What methods are successful for increasing student verbal performance in a 
foreign language? 
2. What role can technology play in the classroom for improving student verbal 
performance and maintaining interest? 
3. Will having students record their presentations and role-playing situations 
positively affect student verbal performance and improve student confidence in the 
foreign language? 
This study focused on increasing student verbal performance in the foreign 
language they were studying. Many students choose to not practice their language outside 
of the classroom, so another method needed to be implemented in order to give students 
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ample opportunity to interact in authentic situations. Students today have grown up with 
technology and like to have their learning activities open-ended and hands-on in order to 
make it applicable to them. For this reason, podcasting was chosen for the method of 
study. Students recorded their assignments that were previously presented live in front of 
the class. The overall result of using podcasting in the classroom had a positive effect. 
Students enjoyed using the technology, took more time working on their assignments and 
were able to simulate real-life contexts. 
Limitations 
This study has two primary limitations: 
Conclusions 
3. The sample size is small with only 39 students taking French lover 
the course of a two-year period. 
4. The use of rubrics helps normalize grading with specific criteria, but 
still leaves room for subjectivity. 
The utilization of podcasting as an instructional tool made a significant impact on 
the curriculum of French 1. The students in Group B were more comfortable using the 
language by the end of the year because they had been given directed practice that 
required them to use clear and correct language in a recorded format. These assignments 
allowed for a learner-centered environment that encouraged active learning (Vess, 2006). 
Students who record their assignments listen to their own voice reading what they wrote. 
When they do this, they are more likely to find their errors and self-correct rather than 
just through writing alone. It also eliminates the fear of having to present in front of their 
peers in class. The assignments recorded by Group B students were smoother and more 
natural than the in-class presentations from Group A. 
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This smooth and natural communication mimics the real-life communication 
students strive for while learning a second language. As Curtain and Dahlberg (2004) 
stated, when students have a feeling of immersion in a language, they are more likely to 
understand what it is like to be in a place where the language is spoken daily. Group B's 
assignments asked them to do just this, to put themselves in situations that would require 
them to have a conversation that they would have in real-life. While not all students will 
interview a celebrity in their lifetime, they will likely interview someone. The skills 
acquired by this assignment can be repeated in a real-life situation. 
Podcasting also supports the diverse approaches used in foreign language teaching 
today, both visual and auditory, and supports the development of the five interconnected 
C's: communication, culture, connections, comparisons and communities (Banks, 2008; 
Sandrock, 2002). The two examples of podcasting used in this study - the celebrity 
interview and the art project - touch on four of the five C's. They required students to use 
the amount of language they knew and apply it to topics they were already familiar with, 
providing an interdisciplinary approach to foreign language teaching. 
John Dewey expressed learning as experiences that prepare a person for later 
experiences of greater depth and quality, leading to growth (Jarvis, 2006). By giving 
students the practice they need in the classroom, they will feel more comfortable when 
they encounter a real-life situation. The inclusion of pod casting is a simple and effective 
way of improving communication in the foreign language classroom since it allows for 
interaction with between students and technology. Students enjoy creating the podcast, it 
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allows for learning outside of the classroom, and removes the tension students sometimes 
feel when presenting in a traditional classroom setting. 
Recommendations 
. The data collected from Group A did not separate out the verbal component 
from the written component. For this reason, this study could be improved by studying 
the effect of podcasting in French lover a two or three-year period, beginning with the 
data collected from Group B. This study could also be expanded to other schools with 
similar teaching situations as Lake Mills High School and larger schools with multiple 
French teachers to see if podcasting has the same positive effect it did in Lake Mills. 
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Appendix A: The Family Tree 
Ma Famille! 
You will create a family tree using the vocabulary presented in class. Please make sure 
your tree is neat and labeled correctly. You will present your family tree in class on the 
day it is due. 
Everything labeled correctly and in French 10 pts 
Evidence of time and effort spent 30 pts 
Oral presentation 10 pts 
Total 50 pts 
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Appendix B: Podcast - The Celebrity Interview 
Celebrity Interview 
For this assignment, you will be working with a partner. Here's your topic: 
A young Jrancophone pop star is being interviewed by a magazine editor. The editor will 
ask the celebrity about the activities he/she likes to do and how often he/she does each 
one. The young celebrity should respond appropriately and give additional details. 
The length of this assignment should be approximately 1 minute. 
To record your assignment, please record your audio directly to the computer using the 
applications demonstrated in class. 
Your final product will be saved in the Ms. Onsrud In box on the student drive 
using the French 1 folder. 
4 3 2 1 
Content Speaker Speaker usually Speaker Speaker uses 
consistently uses the sometimes uses few of the 
uses the appropriate the appropriate appropriate 
appropriate structures and structures and structures and 
structures and vocabulary vocabulary vocabulary 
vocabulary necessary to necessary to necessary to 
necessary to communicate. communicate. communicate. 
communicate. 
Comprehensibility Listener Listener Listener Listener 
understands all understands understands less understands 
of what the most of what the than half of little of what the 
speaker is trying speaker is trying what the speaker is trying 
to communicate. to communicate. speaker is tlying to communicate. 
to communicate. 
Accuracy Speaker uses Speaker usually Speaker Speaker seldom 
language uses language sometimes uses uses language 
correctly, correctly, language correctly. 
including including correctly. 
grammar and grammar and 
word order. word order. 
Fluency Speaker speaks Speaker has few Speaker has Speaker 
clearly without problems with some problems hesitates 
hesitation. hesitation, with hesitation, frequently and 
Pronunciation pronunciation pronunciation struggles with 
and intonation and intonation. and intonation. pronunciation 
seem natural. and intonation. 
Total 116 
Appendix c: Art PowerPoint Project 
Art PowerPoint Project 
Adapted from Julie Rose, Riverside University High School, Milwaukee, WI 
Through books, the encyclopedia, or the Internet, do research on an artist that interests 
you. Fill out the fact-finding sheets before searching sites for info. 
1. The first part describes the artist's life, period and/or genre ofhis/her works in 
English. This should be 3-4 slides and include pertinent information about the 
life, works and influences of the artist. Information should be in bullets and 
interesting. (10 to 12 facts) 
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2. The second part is to find 3 .. :4 works of art from this painter and describe them en 
franc;ais. Your descriptions should include colors, style, and what the painting is 
about. Use the vocabulary list as a guide. Four (4) sentences for each painting. 
3. Present your PowerPoint to the class in English and in French. 
a. Print out and copy note-taking sheets to hand out to your classmates prior 
to your presentation. 
b. Write three quiz questions included at the end of your presentations for the 
class to answer as a review. (Yes, there will be a quiz on the artists after 
all the presentations are done) 
La description des peintures: 
painting: une peinture 
une Image 
un tableau 
work of art: une oeuvre 
painter: un peintre 
tone: Ie ton 
background: Ie fond 
setting: Ie decor/la scene 
to paint: 
Je pems 
tu peins 
il/elle 
peint 
peindre 
nous peIgnons 
vous peIgnez 
ils/elles peignent 
Adjectifs: 
beau, belle, joli( e) 
chouette 
fantastique 
cool 
genial(e) 
anime(e) 
different( e ) 
original( e) 
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calme 
nul(le) 
relaxant( e ) 
abstrait( e) 
magnifique 
extraordinaire navet (C'est un navet) = It's 
trash. 
umque 
sombre 
impressionniste 
Les autres phrases utiles : 
bizarre 
classique 
claire 
moderne 
J'aime bien cette peinture parce qu'elle est .......... (Je n'aime pas ..... ) 
C' est une peinture par _______ _ 
L' artiste a beaucoup de talent. 
Cette peinture est un exemple de l' art . (moderne, abstrait, 
impressionniste, etc ..... ) 
II y a beaucoup de couleurs comme Ie bleu, Ie rouge, Ie blanc, etc. 
(light blue -Ie bleu pale/clair dark blue -Ie bleu fonce) 
Ce tableau est au sujet de ...... (This painting is about a ....... ) 
Dans la peinture il y a ....... (In this painting there is ........ ) 
Je pense que cette oeuvre est ........ (I think that this work of art is ....... ) 
J' adore (le/la/les) dans cette peinture. (I love in this 
painting.) 
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Art PowerPoint Project Grading Sheet 
/20 
Fact Finding Mission 
• Includes comulete information 
• Includes 10 facts minimum 
PowerPoint Presentation 
• Content /50 
~includes required number of slides 
~includes required information in English 
~includes required information in French 
~is formatted as requested 
~uses correct grammar & mechanics 
• Oral Presentation /50 
~is rehearsed and clear 
~uses correct intonation and pronunciation 
• Note-taking Sheets /15 
~are complete and ready to be handed out at 
the beginning of the presentation 
• Quiz Questions /15 
~are included at the end of the presentation 
~show time and effort spent 
L 
Total /150 
Appendix D: Art Photo Story Project 
Art Photo Story 3 Project 
Adapted from Julie Rose, Riverside University High School, Milwaukee, WI 
Through books, the encyclopedia, or the Internet, do research on an artist that interests 
you. Fill out the fact-finding sheets before searching sites for info. 
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4. The first part describes the artist's life, period and/or genre ofhis/her works in 
English. This should be 3-4 images and include pertinent information about the 
life, works and influences of the artist. The information should be interesting and 
relevant to the presentation. (10 to 12 facts) 
5. The second part is to find 3-4 works of art from this painter and describe them en 
franc;ais. These images should be included in your Photo Story. Your descriptions 
should include colors, style, and what the painting is about. Use the vocabulary 
list as a guide. Four (4) sentences for each painting. 
6. Present your Photo Story to the class in English and in French. Directions on how 
to use Photo Story can be found on the French 1 page. **Make sure you cite your 
sources!!** 
a. Print out and copy note-taking sheets to hand out to your classmates prior 
to your presentation. 
b. Write three quiz questions included at the end of your presentations for the 
class to answer as a review. (Yes, there will be a quiz on the artists after 
all the presentations are done) 
La description des peintures: 
painting: une peinture 
une image 
un tableau 
work of art: une oeuvre 
painter: un peintre 
tone: Ie ton 
background: Ie fond 
setting: Ie decor/la scene 
to paint: 
Je pems 
tu peins 
. ilIelle 
peint 
peindre 
nous peignons 
vous pelgnez 
ils/elles peignent 
Adjectifs: 
beau, belle, j oli( e) 
chouette 
fantastique 
cool 
genial(e) 
anime(e) 
different( e ) 
original( e) 
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calme 
nul(le) 
relaxant( e ) 
abstrait( e) 
magnifique 
extraordinaire navet (C'est un navet) = It's 
trash. 
umque 
sombre 
impressionniste 
Les autres phrases utiles : 
bizarre 
classique 
claire 
moderne 
1'aime bien cette peinture parce qU'elle est .......... (Je n'aime pas ..... ) 
C'est une peinture par _______ _ 
L' artiste a beaucoup de talent. 
Cette peinture est un exemple de l'art . (moderne, abstrait, 
impressionniste, etc ..... ) 
II y a beaucoup de couleurs comme Ie bleu, Ie rouge, Ie blanc, etc. 
(light blue -Ie bleu pale/clair dark blue -Ie bleu fonce) 
Ce tableau est au suj et de. . . . .. (This painting is about a ....... ) 
Dans la peinture il y a ....... (In this painting there is ........ ) 
Je pense que cette oeuvre est ........ (I think that this work of art is ....... ) 
l' adore (le/la/les) dans cette peinture. (I love in this 
painting.) 
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Art Photo Story Proj ect Grading Sheet 
Verbal Presentation 4 3 2 1 Weighting 
Content Speaker Speaker usually Speaker Speaker uses 
consistently uses uses the sometimes uses few of the 
the appropriate appropriate the appropriate appropriate 
x2= 
structures and structures and structures and structures and --
vocabulary vocabulary vocabulmy vocabulary --
necessary to necessary to necessary to necessary to 
communicate. communicate. communicate. communicate. 
Comprehensibility Listener Listener Listener Listener 
understands all understands understands less understands 
of what the most of what the than half of little of what the x2= 
--
speaker is trying speaker is trying what the speaker speaker is trying 
--
to communicate. to communicate. is trying to to 
communicate. communicate. 
Accuracy Speaker uses Speaker usually Speaker Speaker seldom 
language uses language sometimes uses uses language 
correctly, correctly, language correctly. x2= 
including including correctly. 
--
grammar and grammar and 
word order. word order. 
Fluency Speaker speaks Speaker has few Speaker has Speaker 
clearly without problems with some problems hesitates 
hesitation. hesitation, with hesitation, frequently and 
--
x2= 
Pronunciation pronunciation pronunciation struggles with 
--
and intonation and intonation. and intonation. pronunciation 
seem natural. and intonation. 
Written 4 3 2 1 
Presentation 
Fact Finding Sheets Fact finding Fact finding sheets are somewhat Fact finding 
sheets are well done. Includes some interesting sheets are 
complete and information andlor some routine incomplete. 
well done. facts. 
Include 
interesting 
information, not 
just routine facts 
Note-taking Sheets Sheets are ready Sheets were not 
to be handed out ready to be 
at the beginning handed out at 
of the the beginning of 
presentation. the presentation 
or were not 
done. 
Quiz Questions Questions were Questions were somewhat well Questions were 
well done. They done. Some of the information not done or did 
asked for asked for is not important. not ask relevant 
relevant information. 
information, not 
just birth dates 
or ages. 
Sources Sources were No sources 
cited were cited 
Total: 148 
